
  

Curriculum and Progress Page 1 of 8 September 2018 

If this document has no authorised signature, it is an uncontrolled copy and may become out of date  
 

 

Curriculum, planning and assessment/progress 
 

Aims 

Kingsland Pre-Prep (KPP) aims to provide high quality care and education for children. We aim to work in 

partnership with parents in order to help children to learn and develop and to give them the best start in their 

educational journey; to add to the life and well-being of the local community; and to offer children and their 

parents a service that promotes equality and values diversity. We hope to provide children with a love of learning, 

creating, exploring, discovering and sharing with others. Kingsland Pre-Prep believes in the importance of play as 

key for children to learn, develop and to make sense of themselves and the world around them.  Teachers at KPP 

plan and allow for a balance of child-initiated and teacher-led activities throughout the day. 

 

Kingsland Pre-Prep follows the Statutory Framework for the Early Years Foundation Stage and it is committed to 

the safety and well-being of the children while at our setting or on an activity organised by us. We will also actively 

promote the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect and 

tolerance of those with different faiths and beliefs by embedding these in the day to day school’s life. 

 

 

Curriculum  

Kingsland Pre-Prep provision for children's development and learning is guided by The Early Years Foundation 

Stage (DfE, last updated 2017). Our provision reflects the four guiding themes and principles of the Early Years 

Foundation Stage. 

 

• A Unique Child 

“Every child is a unique child who is constantly learning and can be resilient, capable, confident and self-

assured” 

• Positive Relationships 

“Children learn to be strong and independent through positive relationships” 

“Children learn to be strong and independent from a base of loving and secure relationships with parents and/or 

a key person” 

• Enabling Environments 

“Children learn and develop well in enabling environments, in which their experiences respond to their 

individual needs and there is a strong partnership between practitioners, parents and carers” 

The environment plays a key role in supporting and extending children’s development and learning” 

• Learning and Development  

“Children develop and learn in different ways and at different rates and all areas of Learning and Development 

are equally important and inter-connected.” 

 “The framework covers the education and care of all children in early years provision including children with 

special educational needs and disabilities” 
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“The EYFS framework sets the statutory standards for the development, learning and care of children from birth 

to age 5. The EYFS statutory framework sets the standards that all Early years providers must meet to ensure that 

children learn and develop well and are kept healthy and safe. It promotes teaching and learning to ensure 

children’s ‘school readiness’ and gives children the broad range of knowledge and skills that provide the right 

foundation for good future progress through school and life.” (EYFS, 2017) 

 

The Areas of Development and Learning comprise: 

Prime Areas 

• personal, social and emotional development; 

• physical development; 

• communication and language; 

 

Specific Areas 

• literacy 

• mathematics 

• understanding the world 

• expressive arts and design 

 

 

Observation, Assessment and Planning 

Staff acknowledges that all the areas are important and inter-connected.  Teachers will consider the individual 

needs, interests, and stage of development of each child and will use this information to plan a challenging and 

enjoyable experience for each child in all of the areas of learning and development. Teachers will also feed on the 

information shared by parents and carers. Kingsland Pre-Prep aims to work closely with parents as we recognise 

parents as first educators and we value their feedback, suggestions and concerns. 

 

KPP aims to meet the children’s individual needs by observing, 

assessing and evaluating their findings in order to prepare individual 

plans (next steps) for the next stages of development. Teachers will 

promote children’s welfare at whatever pace the child sets.  

 

“Practitioners watch, listen and interact as children engage in everyday 

activities, events and experiences, and demonstrate their specific 

knowledge, skills and understanding. Observational assessment is the 

most reliable way of building up an accurate picture of 

children’s development and learning. This is especially true where the 

attainment demonstrated is not dependent on overt adult support. 

Observational assessment is central to understanding what children really know and can do. Some observations 

will be planned but some may be a spontaneous capture of an important moment. It is likely that observations of 

everyday activities will provide evidence of attainment in more than one area of learning. Observational 

assessment doesn’t need prolonged breaks from interaction with children, or excessive written recording. It is 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=6cbAQEXVTFAhAM&tbnid=4hOsIuBac6XczM:&ved=0CAUQjRw&url=http://www.stroses.herts.sch.uk/aboutourschool/Class%20Information/Reception.html&ei=XShtUp-0II350gXeu4DwCQ&bvm=bv.55123115,d.d2k&psig=AFQjCNHAprrbo9hiD2RbawBwWKFLYTq73g&ust=1382971864628798
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likely to be interwoven with high quality interactions or conversations in words or sign language with children 

about their activities and current interests.” (EYFS Profile 2017-2018). 

 

We understand that assessment is a two-way flow of information between the setting and home (EYFS Profile). 

Observations and assessments are done through Tapestry, an online learning journal which allows parents to 

access their children records at any time as well as to collaborate in the child’s learning journey.  

“Assessment plays an important part in helping parents, carers and practitioners to recognise children’s progress, 

understand their needs, and to plan activities and support. Ongoing assessment (also known as formative 

assessment) is an integral part of the learning and development process. It involves practitioners observing 

children to understand their level of achievement, interests and learning styles, and to then shape learning 

experiences for each child reflecting those observations” (EYFS, last updated 2017). 

 

Kingsland Pre-Prep ensures that all parents are informed on a regular basis about their children's progress. 

Teachers aim to hold at least one formal meeting per term where they discuss children’s progress as well as any 

concerns, doubts or suggestions parents may have and termly reports can be accessed at any time securely 

through Tapestry. Meetings are held over two weeks and at different times throughout the day to ensure all 

parents can find a suitable time to talk with the teachers. Informal conversations also often take place at drop-off 

times, through emails and  parents have access to their child’s records at any time through Tapestry. 

 

The EYFS (last updated in 2017) says that “In planning and guiding children’s activities, practitioners must reflect 

on the different ways children learn and reflect these in their practice”. Teachers are also responsible for reflecting 

on their own practice and their weekly planning. Teachers will annotate on the back of the planning reflections 

on how the activities went, what could have been done differently and next steps for the class or individual 

children. Teachers will also encourage children to reflect on their thinking and learning.  

 

The planning will be based on the children’s observations in all those areas. The key person should meet the needs 

of each child and respond sensitively to their feelings, interests, ideas and behavior. Teachers will aim to keep a 

balance between child-initiated and adult-led activities. Activities and planning will be displayed on the notice 

board of each classroom. Kingsland Pre-Prep uses the Early Years Foundation Stage ‘Development Matters 

guidance’ to observe and then plan to provide a range of play activities to help children to make progress in each 

of the areas of learning and development. Teachers ensure that children have access to a “rich learning 

environment where opportunities and conditions allow them to flourish in all aspects of their development. The 

learning environment should provide balance across the areas of learning”. 

 

When planning, observing, assessing and reflecting we also place focus on the three characteristics of effective 

teaching and learning which are: 

• playing and exploring - children investigate and experience things, and ‘have a go’; 

• active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy achievements; 

and 

• creating and thinking critically - children have and develop their own ideas, make links between ideas, and 

develop strategies for doing things. 

 



  

Curriculum and Progress Page 4 of 8 September 2018 

If this document has no authorised signature, it is an uncontrolled copy and may become out of date  
 

 

Tracking progress 

Teachers observe and track children’s learning and development using Tapestry online journal. Each child has an 

individual and secure online account to which only the parents or carers with parental responsibility can access 

via secure password.  Tapestry assessments are based on the EYFS and the age bands used in the Development 

Matters guidance, data is securely stored and complies with the new GDPR.  Each child’s Tapestry journal is 

updated periodically by the key person (teacher) with photos, notes and observations to track how the child’s 

learning and development is progressing against all the areas of the EYFS. Evidence to support this progress is 

uploaded by both teachers and parents to build a joint picture of their child’s learning journey.  

 

Teachers will use a range of evidence such as using the child’s voice, parents’ comments (parents can also 

comment on their child’s records through Tapestry), teachers’ observations, photographs or the child’s work. 

Parents can access their child’s Tapestry online Learning journey at any time, Tapestry also generates next steps 

which parents can use to support learning at home. 

 

For children joining our setting for the first time, teachers will make ‘on-entry’ judgements (baseline assessment) 

within the first few weeks of the autumn term (this knowledge will come from observing and communicating with 

the child, information from others and mainly from discussions with parents -parents are given access to the EYFS 

guide “what to expect when” as guidance to help teachers assess their child’s starting points). For children in their 

second or third year with us, teachers will use as a baseline the information recorded by their previous key person 

in the child’s Tapestry online journal which also may include a transition plan. By identifying each child’s starting 

points, teachers can make a judgment on the progress each child is making. Thus, teachers will be able plan 

additional support and next steps that challenge children sufficiently.  

 

The Early years foundation stage profile (assessment to be carried out in the final term of the year in which a child 

reaches age 5/ end of the EYFS) considers a Good Level of Progress when children have progressed to an Expected 

level against the Early Learning Goals and breaks judgments into three steps: Emerging, Expected and Exceeding. 

Tapestry and our teachers use this terminology when assessing children against each age band of the EYFS. 

We quantify nursery progress into these steps. Expected progress would be to work one step per term and typical 

progress would be three steps across three terms. For children who have had only two terms in a class, two steps 

would be considered typical. It is considered that where children progress steadily against what is a typical level 

of development for their age, they can be said to have made typical progress. 

 

Kingsland Pre-Prep understands that, as the EYFS states, each child is unique and develops at a different rate, 

hence it is important to understand each child’s starting points in order to understand their learning journey.  

 

In the final term of the year in which the child reaches age five, and no later than 30 June in that term, the EYFS 

Profile must be completed. This profile will provide parents and Year 1 teachers with information regarding the 

child’s stage of development and learning needs against the Early Learning Goals and Characteristics of effective 

learning specified in the EYFS. The results of these will be provided to the local authority. 
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Progress check at age two 

From 2012, when a child is aged between two and three, teachers will review their progress, and provide parents 

and/or carers with a short written summary of their child’s development in the prime areas. This progress check 

must identify the child’s strengths, and any areas where the child’s progress is less than expected. Teachers will 

create this report through Tapestry and will encourage parents to collaborate and formally discuss their child’s 

progress check. Key person (teachers), will be expected to spend enough time (e.g. an academic term or 

depending on the child’s birthday) with their key child before carrying out this assessment. This is to ensure that 

teachers can bond and get to know the child as much as possible as well as being able to form links with parents 

and families. We have partnered with the Health Visitors’ team at Kingsland World’s End who come in each year 

to discuss and share information (two-way) and discuss any concerns we or they might have. Parents will be asked 

to sign a consent form to allow teachers to share information with their Health Visitor and this can be withdrawn 

at any time. 

 

Kingsland Pre-Prep will ensure that staff receives adequate training, CPD, and resources to develop their 

understanding of child development, Early Years issues and to best implement the EYFS curriculum. We use peer 

observations as means to develop teacher’s self-reflective practice and to learn from each other. We use an 

internal communication system (Teams) to discuss Educational topics and share ideas, and the school has also a 

virtual folder that teachers are expected to access as part of their professional development. This folder is 

regularly updated with new information and valid research regarding Early Years practice, books, theories, 

government documents and legislation and Inset training (Microsoft Teacher Teams/SharePoint). 

 

We all have shared values which promote an inclusive culture at KPP and aims to remove any barriers to learning. 

We acknowledge that children develop at a different pace and teachers will ensure that they meet children’s 

individual stage of learning and development as well as individual interests and needs. KPP aims to provide the 

appropriate professional care and support in order for children with SEND to fully benefit from the Early Years 

Foundation Stage Curriculum (EYFS, 2014) and to achieve the outcomes set in Every Child Matters. 

 

 

Identifying and supporting Additional Needs 

All staff have shared values which promote an inclusive culture at KPP and aims to remove any barriers to learning. 

We acknowledge that children develop at a different pace and teachers will ensure that they meet children’s 

individual stage of learning and development as well as individual interests and needs. KPP aims to provide the 

appropriate professional care and support in order for children with SEND to fully benefit from the Early Years 

Foundation Stage Curriculum (EYFS, 2014) and to achieve the outcomes set in Every Child Matters. 

 

Kingsland Pre-Prep follows the Special educational needs and disability (SEND) Code of Practice (2014, last 

updated in 2015), which provides statutory guidance and advice for early years providers and schools on how to 

carry out statutory duties to identify, assess and make provision for children and young people’s SEND. Teachers 

at KPP receive on going support on how to identify and best support children’s individual needs by ensuring High 

quality teaching in the classroom as well as working in partnership with parents and other professionals. We have 

a named SENDco who is responsible to support teachers and parents as well as coordinating all interventions or 

services involved around the child. For more information please read our SEND Policy. 
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Approach - Learning through play 

The EYFS (last updated in 2017) says that “Play is essential for 

children’s development, building their confidence as they 

learn to explore, to think about problems, and relate to 

others. Children learn by leading their own play, and by taking 

part in play which is guided by adults”. 

Kingsland Pre-Prep believes in play as key for children to 

learn, develop and to make sense of themselves and the 

world around them.   

 

Teachers encourage children to explore and generate ideas 

and to develop their imagination by using open-ended 

questions (sustained-shared thinking) and by helping them to 

build on their previous or current knowledge. Staff 

understands that not only adults can help on the process of 

scaffolding but that also other children can contribute to peer 

learning.  Thus, teachers will also plan activities to be carried 

out in groups which will also help to develop key personal, 

social and emotional skills such as respect, understanding own 

impact in others, developing empathy, listening to each other, 

team working, turn taking or sharing. 

Teachers also aim to provide children with conflict-resolution 

skills which will be built through discussions, role-modeling or 

social stories.  

 

Teachers will also often revisit topics, concepts or stories/books in order to refresh them and to build on this 

knowledge (Spiral Curriculum approach).  

Overall, teachers will encourage children to become active learners, independent learners and decision makers 

by allowing them to direct their own play and to follow their own interests. 

 

Outdoor learning 

Kingsland Pre-Prep recognises the importance of outdoor play and the key role that the outdoor environment 

plays upon children’s learning and development. Teachers will reflect this view by planning appropriate activities 

and allowing time throughout the day to be spent outdoors. We follow many of the Forest School approach 

principles which encourage children to generate ideas, problem-solve with natural resources around them, 

develop their sense of curiosity, motivation and discovery, build relationships and learn about own emotions 

and senses through the sensory stimuli that only the outdoors can provide. 
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Bilingual learners and EAL 

Many of our children have English as an additional language. Kingsland Pre-Prep ensures that children learning 

English as an additional language have full access to the curriculum and are supported in their learning. Kingsland 

Pre-Prep provides resources which reflect children’s different linguistic and cultural backgrounds, individual needs 

and stages of development. These will be supported to enable individual children to progress appropriately, with 

sensitivity and opportunity to use and value their home language, examples of strategies used at our school are: 

• Children must be given time to listen and observe whilst they “soak up” the new language 

• Display books, photos, signs… children can relate to 

• Use basic key words form their own language – some of our foreign staff can also ease the interpretation 

and communication 

• Increase awareness and understanding of cultural diversity within our school 

• Celebrate festivals and special events from children’s own cultural background (encourage parent 

partnership) 

• Teachers establish a basic consistent routine and use visual aids such as visual timetable if necessary 

• Encourage, praise and support children as they settle into the setting 

• Support and develop the relationship with family and community providing a sense of belonging and 

avoiding feelings of isolation - Interpreters will be used where appropriate 

 

Staff are given guidance on how to support EAL learners during their induction programme. We speak six 

different languages and we encourage parents to provide key words in the home language for staff to use in the 

class. We encourage parents to continue to talk in their home language. Every term we track different Cohorts 

of children to ensure they are all achieving expected progress and a good level of development. See policy for 

more information. 

 

 

Supporting documents 

Transition policy 

Key person 

SEND policy 

Equal Opportunities and Inclusion 

Privacy Notice 

GDPR Policy 
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Guidance on tracking progress has been gathered from the following sources: 

http://www.thegrid.org.uk/learning/assessment/foundation/documents/hfl_evaluating_achievement_eyfs_jan

15_update.pdf 

http://www.foundationyears.org.uk/files/2012/05/progress-matters.pdf 

http://www.northamptonshire.gov.uk/en/councilservices/children/early-learning-

childcare/Documents/PDF%20Documents/Guidance%20to%20support%20demonstrating%20progress%20and%

20attainment%20in%20the%20EYFS%202014-%202015%20FINAL.pdf 

http://thehub.bathnes.gov.uk/Docs/BathNES/Early-Year-

Foundation/General/Public/Guidance%20on%20Demonstrating%20Progress%20in%20the%20EYFS%202014%20

(29-01-2014_1101).pdf 

http://www.leics.gov.uk/index/education/childcare/early_years_service/dnps/pfts/pfts2012pt.htm 

http://www.richmond.gov.uk/eyfs_guidance_update_final25810.doc 

http://www.devon.gov.uk/ofsted_subsidiary_guidance_eyfs.pdf 

 

 

 

 

 

 

Signed, 

Stuart Bamford 

Head Teacher 

http://www.thegrid.org.uk/learning/assessment/foundation/documents/hfl_evaluating_achievement_eyfs_jan15_update.pdf
http://www.thegrid.org.uk/learning/assessment/foundation/documents/hfl_evaluating_achievement_eyfs_jan15_update.pdf
http://www.foundationyears.org.uk/files/2012/05/progress-matters.pdf
http://www.northamptonshire.gov.uk/en/councilservices/children/early-learning-childcare/Documents/PDF%20Documents/Guidance%20to%20support%20demonstrating%20progress%20and%20attainment%20in%20the%20EYFS%202014-%202015%20FINAL.pdf
http://www.northamptonshire.gov.uk/en/councilservices/children/early-learning-childcare/Documents/PDF%20Documents/Guidance%20to%20support%20demonstrating%20progress%20and%20attainment%20in%20the%20EYFS%202014-%202015%20FINAL.pdf
http://www.northamptonshire.gov.uk/en/councilservices/children/early-learning-childcare/Documents/PDF%20Documents/Guidance%20to%20support%20demonstrating%20progress%20and%20attainment%20in%20the%20EYFS%202014-%202015%20FINAL.pdf
http://thehub.bathnes.gov.uk/Docs/BathNES/Early-Year-Foundation/General/Public/Guidance%20on%20Demonstrating%20Progress%20in%20the%20EYFS%202014%20(29-01-2014_1101).pdf
http://thehub.bathnes.gov.uk/Docs/BathNES/Early-Year-Foundation/General/Public/Guidance%20on%20Demonstrating%20Progress%20in%20the%20EYFS%202014%20(29-01-2014_1101).pdf
http://thehub.bathnes.gov.uk/Docs/BathNES/Early-Year-Foundation/General/Public/Guidance%20on%20Demonstrating%20Progress%20in%20the%20EYFS%202014%20(29-01-2014_1101).pdf
http://www.leics.gov.uk/index/education/childcare/early_years_service/dnps/pfts/pfts2012pt.htm
http://www.richmond.gov.uk/eyfs_guidance_update_final25810.doc
http://www.devon.gov.uk/ofsted_subsidiary_guidance_eyfs.pdf

